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Abstract

This capstone aims to share the benefits of Dual Immersion Programs at the Elementary
school years. Understanding what a Dual Immersion Program is and knowing that there are
different models within the program allow for parents to select which program is best suited for
their students. A key point in clarification is that a Dual Immersion program does not aim to
replace an English, or standard, education program, but add a target language to enhance the
learning of the students. This study looks at the short- and long-term academic and social
benefits students can gain from kindergarten through fifth grade through the use of literature
review, teacher surveys, as well as personal experiences. In addition, this study also looks at the
popularity and what is needed to maintain this sort of program within California. The findings of
this capstone indicate that bilingualism, biliteracy, and multicultural competence are all
important products of a Dual Immersion program.
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Benefits of Dual Immersion Programs on Elementary School Students

At the core of a successful education is the ability to communicate. Students need to be
able to communicate with their teachers, fellow students, and the rest of the world around them.
Unfortunately, in the United States the use of one standard language in education, English,
doesn’t reflect the entire population. A Dual Immersion program is a non-traditional classroom
in which students learn academic content simultaneously in two languages. While there are
plenty of different languages that can be used as a target language in this form of education,
Spanish is the most popular and is reflective of many of the communities in which it is taught.
These programs are flexible, with a range of enrollment groups and amount of instruction
delivered in each language that can be adjusted for the needs or grade level of the students. The
most common type, and that which is referenced throughout this project, is the Two Way, or
Bilingual, Immersion Program. This program enrolls students whose native language is the target
language as well as students whose native language is English (Resources for Dual Language
Schools, 2020). There are also two models which are the extremes of a range through the
program, known as a 90:10 model and a 50:50 model. These numbers describe the amount of
learning the student does in its respective language, first the target language followed by English.
Beginning with 90% of instruction in the target language and 10% in English, the languages can
be split by subjects or time and may vary depending on grade level until half of instruction is in
the target language and the other half is in English (de Jong, 2016). Most schools start with a
90:10 model and work up to a 50:50 model later in the program.
While they can adapt to their communities there are specific things that all these
programs require to be successful and have a high rate of effectiveness. A lack of ability to gain
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qualifications and resources keep these programs from benefiting a higher percentage of
students. While it may not have the capability yet to reach every student in the public school
system, those that it does reach have been able to see short-term, long-term, academic, and social
benefits. With a focus on biliteracy, bilingualism, and multicultural competence, research shows
how students’ education in the non-traditional pathway is enhanced compared to the standard
method. These benefits, measured by researchers, aren’t the only ones being noticed. Teachers
recall instances when students showed more compassion and motivation for learning due to their
engagement in the program.
During my first week of Kindergarten, I was greeted in both English and Spanish. I began
to learn my letters and numbers in both English and Spanish. The nursery rhymes and little kid
songs that we learned throughout the year were in both English and Spanish. This is only
because I was a part of a Dual Immersion program. I was learning simultaneously in both
English and Spanish while some of the others in my grade were going through the traditional,
English only pathway. Looking around in my class it made sense to learn two languages at the
time, considering more than half of my class was students whose native language was Spanish. I
felt like how we were learning was reflective of the community we were a part of. During my
education here at California State University Monterey Bay I have seen a lot of the long-term
academic benefits of participating in this program. I was interested in conducting research that
looks at these benefits, as well as short-term and social, from the perspective of researchers and
teachers.
My primary research question is How does a Dual Immersion program benefit
elementary school students? My secondary or related research questions are as follows. What is a
Dual Immersion program? When did Dual Immersion programs come about? How is it different
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from other regular education programs? These questions approach a basic understanding of the
program and how they work in a school. What does research say about the benefits of Dual
Immersion programs on elementary school students? If Dual Immersion programs have been
found effective for elementary school students, why don’t more schools implement them within
their districts? These questions approach the positives and negatives we must keep in mind when
addressing the program. Are there Dual Immersion programs in California and if yes, what do
they look like in schools? Are there resources available for schools to implement this sort of
program and if so, what are they? These questions are when my research begins to transfer from
off the page results to real world observations. Do Dual Immersion programs benefit students
academically and socially? How does learning two languages simultaneously affect the students’
performance according to teachers? These questions bring together my two forms of research
and attempt to answer the primary research question in a more detailed manner.

Method and Procedures
Participants
The participants of my research were teachers within 4 different dual immersion
programs. I reached out to Mammoth Lakes Elementary School (my hometown where I
participated in the program), the Dual Language Academy of the Monterey Peninsula, Live Oak
Elementary and the Dual Immersion Academy of Salinas. One thing to note as well is that all
these schools are located in communities with a high percentage of Latinas/os within the
population. Staff members shared a survey with teachers involved in the program, as some
schools have both dual immersion and conventional schooling occurring at the same time. The
results of the survey were anonymous, and some were not completed so personal or identifiable
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information is unknown, but what is known is that all those who completed the survey have been
teaching for a minimum of 9 years, showing the experience of each individual.
Materials
The most important tool I used for this project was my computer. I used it to do my
Literature Review, or research using peer reviewed scholarly articles, reach out to schools and
their staff, and to create an anonymous survey. I used Google Forms for the survey and to record
the responses. I wrote questions and used the long response option to allow them to write as
much or as little as they felt necessary for the question. I began by asking what grade level they
teach to add meaning to some of the later questions regarding the benefits. I asked how long they
had been a dual immersion teacher, paired with if they had ever been a conventional teacher
before. If they had been both I had them respond to their training and the difference or lack of
difference between training for the two. To follow up on this I asked if they felt well prepared to
go into a dual immersion program. To better understand each of their circumstances I asked what
target language they worked with and if it reflected the community in which they are working. I
then asked about social, academic, short-term, and long-term benefits from the program. I also
made sure to ask if they felt like the program benefited anyone more than another or if the
program left any students behind. Finally, I gave them a space to leave a comment on the
program that may have not been applicable to any of the questions asked, a space to hear what
they really think about teaching in the program.
Procedure
To gain a better understanding of my topic I conducted a Literature Review using the
CSUMB library’s database One Search as well as Google Scholar. I found articles that answered
my secondary research questions and explored the theories of biliteracy and bilingualism. My
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secondary research questions sought answers like a basic understanding of the program and its
history as well as its current status and predictions for its future. I was able to learn a lot about
the introduction of Dual Immersion programs to the United States school system. I found
research on the four types of Dual Immersion programs, which differ in which types of students
they enroll, and which was the most popular. I also found research on the different models, when
each is most effective, and when they should be implemented for the highest rate of student
success. This all covered the basic understanding of the program and set me up to better
understand the more complex concepts I would find working forward.
I used the references these articles were built off to look deeper into the research
surrounding the benefits of Dual Immersion programs. I found an abundance of research
supporting the academic benefits students who participated in a Dual Immersion program could
expect to see, both short-term and long-term. It was at this point I looked into why more schools
don’t have these programs implemented into their districts. There was lots of research that
mentioned specific things that these programs need to be successful and how these were lacking
in many public schools. The qualification of teachers as well as administrative leadership and
support kept these programs from being as effective as they could be. Availability of these
resources depends on the community surrounding the school and thus affects how many schools
can implement an effective program.
I then focused my research to a narrower scope, to the State of California. Dual
Immersion programs’ presence in California is similar to that of only a few other states, which is
leading in the implementation and popularity of these programs. To find what these programs
looked like in action I found active programs in the state and did some research on which models
they used as well as their mission statements and goals. I chose which schools I wanted to look at
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and then created an anonymous survey for the teachers involved in the program to take. The
questions were written to evoke information that best suited the research I was conducting as
well as enough information to add some context to each reply (See Appendix for full list of
questions). After initially sending out the survey there were many quick responses with shorter
answers, but as results came in they seemed to be more detailed. As they completed the 13question survey the teachers shared instances or stories to back up their answers to the questions.
I then went over all the responses and looked for similarities and differences to compile my
results. These answers not only shared the benefits the teachers saw in their students, but also
reasons why their schools may have been less effective due to a lack of those needed resources.
With these personal accounts of benefits from a teacher’s perspective, I compared them
to the benefits my previous research showed. I looked at not only the academics, but the social
benefits students have seen through the program. I used some articles to look at how learning
two languages simultaneously affected their students’ performance, but mainly based my
research on this topic in the teachers’ responses. This is when the teachers’ stories and examples
proved to be important to my research, as they showed many instances to back up their claims of
certain benefits. I then reached out to a few teachers to interview them to gain more examples
through stories but didn’t get any responses.

Results
General Understanding
A Dual Immersion program is an enhancement to the traditional teaching program. It
takes a target language and applies it to the instruction of topics suitable for each grade level.
The goals of the program are “for the students to develop literacy skills in both English and the
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target world language” while “attaining academic achievement that is at or above their grade
level as measured by [state] core testing. Furthermore students will develop a world cultural
sensitivity” (What is Dual Language Immersion, 2021). There are 4 different types of Dual
Immersion programs, differing in what types of students they enroll. There is the One Way
(Foreign Language) Immersion program which enrolls students who are native English speakers.
This is often what people expect when they are first introduced to a Dual Immersion or second
language program. Another would be the Heritage Language program which enrolls students
who are fluent in English but whose home language is the target language. One of the most
popular is the Developmental (Maintenance) program which enrolls students whose native
language is the target language. As previously mentioned, the most common and relevant to this
study is the Two Way (Bilingual) Immersion program which enrolls students whose native
language is the target language as well as students whose native language is English (Resources
for Dual Language Schools, 2020). Within the Two Way Immersion program, there are different
models each grade works through, they range from 90:10 to 50:50. These numbers are a ratio of
the percentage of instruction delivered to the students in the target language compared to the
percentage of instruction delivered in English. Schools usually begin with a 90:10 model because
it promotes the highest level of bilingual proficiency because most of the time is spent in the
target language (Gomez, n.d.).
The original Dual Immersion Program began in 1963 at a school called Coral Way in the
state of Florida. It started as a response to the needs of Cuban immigrant children, offering a
culturally and linguistically diverse curriculum which was built on the languages students
brought with them to school (Pellerano, 1998). At first parents questioned how a child would
perform under these previously unseen conditions, wondering if their child would miss out or
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underperform if they were not in the traditional classroom. However, “by the end of the first year
self-contained classes became smaller because the parents, as they saw the progress the children
were making in the second language, requested that their children be transferred to the bilingual
classes” (Logan, 1967, p. 51).
After seeing the success of the program in Florida, the next districts to implement similar
systems were Washington, DC and Chicago, Illinois using 50:50 models. It wasn’t until 1980
that the first Californian Dual Immersion Program began in San Diego which began with a 90:10
model (Lindholm-Leary, 2000). Between 1980 and 1986 was when the program became most
popular within the state, entering established school systems in places like San Francisco, San
Jose, and Malibu (Gomez, n.d.). Research conducted in the year 2000 showed that 24 out of the
50 states had Dual Immersion programs running in their schools’ systems. These programs could
be found in “large urban schools, inner city schools, rich and middle class suburban schools, and
small rural schools” (Lindholm-Leary, 2000). However, the program and where it can be found
has grown past these borders. Currently “44 states report producing Dual Language Immersion
programs, and California, Texas, New York, Utah, and North Carolina account for almost 60%
of all programs” (Arc completes national canvass, 2021). With over 200 programs just in
California, it made it a good place to research this topic.
Because of the Two Way Immersion program’s nature, most of these programs use
Spanish as the target language, allowing them to be reflective of the communities they are in.
While the most common target language is Spanish, with 2936 programs in the United States,
other languages such as Japanese, German, Portuguese, and Korean are all popular as well (Arc
completes national canvass, 2021). By having two languages students are considered to receive
an additive language, meaning that their first language is not being erased or replaced by the
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instruction of another language, but they are adding a second language to their first. By adding
this second language we begin to see benefits for the students participating in these programs
over those on a traditional pathway.
Literature Review
The most cited research that comes up in articles about Dual Immersion programs is
Biliteracy for a Global Society: An Idea Book on Dual Language Education by Dr. Kathryn
Lindholm-Leary. It is a comprehensive yet detailed source to find almost any information
regarding Dual Immersion programs and their benefits as shown by research. In her book,
Lindholm-Leary writes of the benefits as well as what these programs need to best promote these
benefits. The categories of benefits mentioned are bilingual proficiency, biliteracy, and
multicultural competency.
According to the US Department of State, there are 6 levels of language proficiency,
ranging from No Practical Proficiency to Native or Bilingual Proficiency. Native or Bilingual
proficiency is defined as “equivalent to that of an educated native” (Is Having Foreign Language
Skills Useful, 2022). Covered by this term are one’s ability to speak, read, write, and listen in
each language. These are tested in similar ways that we test one’s ability to do these things in
English in the traditional pathway. Quizzes and tests once the students are old enough share their
understanding of the language in these four realms. Growth in this area is best promoted by a
90:10 model, which is why most schools use this as a starting point in their programs. While
some may be worried that so much time working with one language would put the students
behind in learning the second, but research showed that “there is no evidence to suggest that
participation in DLE programs retards the native language development of Spanish or English
speakers” (Lindholm-Leary, 2000, p. 29). This means that all students were able to become
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proficient in both Spanish and English no matter which was their native language.
Biliteracy can be defined as “the acquisition and learning of the decoding and encoding
of and around print using two linguistic and cultural systems in order to convey messages in a
variety of contexts” (Pérez & Torres-Guzmán, 1996, p. 54). While the common idea of biliteracy
is the ability to read and write in two languages, these authors argue that it is a deeper
understanding of the written languages within the cultural systems. Reading and writing are a
part of bilingual proficiency, but in such a case are acknowledged in their ability to help with
communication. In terms of biliteracy, reading and writing are used to “give language meaning
and give a person an identity as a speaker of one or more languages” (Reyes, 2012). Research
showed that in third grade when students began reading instruction, students who were a part of
a Dual Immersion program “performed at grade level and at least as high as the California
statewide norms for English speakers instructed in only English” (Lindholm-Leary, 2000, p. 30)
in both languages. From as early as third grade students are able to achieve biliteracy as expected
for their age.
Multicultural competence is a fairly new topic in the system of education. Most research
is applied to psychologists, but how they address a client can be translated to how students treat
each other. Multicultural competence is “the ability to understand and constructively relate to the
uniqueness of each client in light of the diverse cultures that influence each person’s perspective”
(Stuart, 2004). A Dual Immersion program brings the culture of the language into the classroom,
providing an exposure to new perspectives and realities. Allowing children to see these
differences early allows them to be comfortable with them instead of fearful or discomforted.
Research shows that students in a Dual Immersion program consistently scored high in
“perceptions and willingness to interact with others who differed in physical characteristics
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(looks, skin color) or in language background, belief that speaking another language could help
them understand and get along better with other people and that Spanish is important to talk with
others, and enjoyment in meeting people who speak another language” (Lindholm-Leary, 2000,
p. 31). Showing not only a tolerance but an interest and value for another language shows that
these students have reached the multicultural competence educators hoped this program would
provide.
Programs in California
There are over 200 Dual Immersion programs in the state of California (Arc completes
national canvass, 2021). There are three main schools which participated in the survey and
impacted my research. The first was chosen because it was where I completed a Dual Immersion
program and gained interest for this topic, Mammoth Lakes Elementary School. On their Dual
Language Immersion page of their website, they state that “the goal of the MUSD K-5 Dual
Language program is that all students will attain native-like proficiency in English and attain
functional competence in Spanish” (Dual Language Immersion, n.d.). They encourage students
to work towards this goal by beginning using a 90:10 model and working up to a 50:50, usually
achieved by fourth or fifth grade. They also recognize the importance of a second language,
specifically Spanish, in a global society. In order to participate in the program students must
enter a lottery process and adhere to program guidelines, placed to make the program as effective
as possible.
The second school was chosen because of its locality to the area of CSUMB, Dual
Immersion Academy of Salinas. On their Dual Immersion page of their website they explain “the
educational program at Dual Immersion Academy of Salinas (DIAS) integrates native English
speakers and native Spanish speakers for the entire school day, with the goals of promoting high
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academic achievement, first and second language development, and cross-cultural understanding
for all students” (Dual Immersion, 2021). They shared that they begin with a 90:10 model as
well, but don’t reach a 50:50 model until fifth or sixth grade. This is because they spend an extra
grade working within the 90:10 model before moving on during second grade. They also offer or
work with SmartStart, or “a full 100% Spanish Immersion preschool offered to three to five yearold children (no Spanish background is required) as well as a transitional kindergarten” (Dual
Immersion, 2021). It is clear that this school and those that it works with prioritizes Spanish as a
target language, reflective of its community.
The last school I looked at was the Dual Language Academy of the Monterey Peninsula,
also more local to the CSUMB area. This school highly promotes the fact that it is a Two Way
Bilingual Immersion program which enrolls half native Spanish speakers and half native English
speakers. Their vision is to create “an engaging and culturally relevant environment through
rigorous instruction while building relationships with students and families to promote growth as
a community” (About Us, 2019). They also list bilingualism, biliteracy, and multicultural
competence as goals or outcomes of the program. They mention that in 2019 they were in the
process of redesigning from a 50:50 model through all grades to the more common 90:10 in
kindergarten and first grade, working its way up to a 50:50 in fifth and sixth grade. They
accredited this change to a review of student outcomes and teacher preference. This was the only
school I investigated that continued their program past the sixth grade, having both a seventh and
eighth grade program and a high school program designed to extend the growth from the
elementary school.
What is said to have made Coral Way so successful was “ a flexible organizational plan,
good consultant services available on call, one hour of planning time each within the school day,
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the use of aides, democratic planning with the school, personnel enthusiasm, community
enthusiasm, personnel with a bilingual point of view, cooperative and team teaching, additional
funds for books and materials, and the second language being taught by native speakers of the
second language” (Logan, 1967, p. 54). Especially when newly implementing or redesigning the
program, schools must be ready to adapt and change with the program. It cannot all fall onto the
back of the teachers, so administrative and school board support is essential to the success of the
program. Because the culture is also brought into the classroom, support from the community
and exposure to that culture in a realistic manner is also important to the program succeeding.
All three of the aforementioned schools mentioned that their success was built off the support of
these two parties. From an academic point of view, having qualified teachers and time for them
to achieve professional growth promotes the highest academic performance. If a student is
working with a teacher who cannot answer all their questions or is unmotivated in their work, the
student often does not achieve the standards expected by the school or even state.
Survey Responses
Through the anonymous survey sent out to the three schools, we were able to see what
teachers saw of their students, things that researchers could have missed. When asked if they
noticed academic benefits for students, every teacher believed they did (See Figure 1). When
asked if they noticed any social benefits for students, some teachers said yes while others said
they didn’t or they believe there are some they just didn’t witness any within their classroom
(See Figure 2). While many of the teachers’ responses aligned with what the researchers
concluded to be the benefits of a Dual Immersion program, here they can be separated
categorically, and a few new benefits appeared.
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Teachers further categorized these benefits into short-term and long-term benefits. Many
of the short-term responses mentioned the student’s attitude towards learning because of the
academic benefit of being bilingual (See Figure 3). This benefit allows them to enter a learner
mentality and approach school and learning in general with confidence. Many of the long-term
responses also veered towards the academically measured pathway of overall benefits (See
Figure 4). Most of these benefits are shown through academic achievement, but some mention
opportunities outside of school that were possible because of the program. I found this part
interesting because each response approached a different achievement or opportunity without the
teachers being able to communicate to each other about which to talk about. To me that shows
that each of these accomplishments are as impressive as the next as they were the most important
to a specific teacher.

Figure 3. Short-Term Benefits Responses
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Figure 4. Long-Term Benefits Responses

From the perspective of the teachers, the program is definitely worth it when they see the
benefits it provides for their students. I wanted to make sure they had a chance to reiterate that in
a less prompted question (See Figure 5). Their responses to the final question of the survey
address what happens when not all the necessary resources are available as well as when students
aren’t as engaged. However, even in these responses they emphasize the importance of the
program itself and how to adjust their circumstances to be successful.
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Figure 5. Personal Statement Responses

Discussion
As shown through research and personal observations by teachers, there are a multitude
of benefits which students receive by participating in this program. By becoming bilingual and
biliterate, students are able to approach school subjects from multiple views and languages. They
are given multiple voices to use academically instead of just one. Students who may have
struggled with identifying as a learner gained confidence in their ability to handle and manipulate
materials. Academically, these students stand apart because not only are they achieving grade
level standards, but they are able to do so in two languages.
Socially, these students are better prepared to be a part of their immediate community. If
the schools are reflective of where students live, then knowing both languages will help them
break down any previous language barriers that may have divided their community. In their
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personal life with friends and family or at a job opportunity, this ability strongly enhances their
skill of communication. Personally, I experienced a raise and increase in customer satisfaction at
my retail job because I was able to speak two languages fluently and had received my Seal of
Biliteracy upon graduation.
Further from their immediate communities, students have the advantage of
communication during travel, whether that be for pleasure or work. Many of the students in the
program also mention being able to speak to relatives or others while on vacation who don’t
speak English. Many Spanish speaking families send their kids to school and English replaces
their native language, inhibiting them from using it. Using a target language that reflects the
community that is being taught allows for this native language not to be lost. Even if the native
language is not fully erased, students are often not at a level where they feel comfortable using it
with someone else who is fluent. Being confident in the second language allows one to use their
voice more often and participate in conversation. By learning this second language, they can
make connections more freely and with ease. Many of these connections lead to learning more
about the culture, whether it belongs to the student or not.
By engaging in the program students learn the value of other cultures as well as the
language. They are not only exposed to the culture but exposed to those that practice it, making it
more personal. Students have the chance to work with people of this culture and get to know
them rather than viewing them as some history-book character. Personally, when I went through
the program I got the opportunity to go to a Spanish-speaking student’s house and have dinner
with her family. Seeing how they made the food, interacted with each other, and spoke so freely
in Spanish allowed me to see what family-dinner meant to another culture while being able to
communicate in their native language. When she came to our house for dinner the following
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week she was able to talk to my parents and brother just as easily as communicating with her
family in Spanish.
Unfortunately, in this country something as simple as the color of someone’s skin or
language they use can be a trigger for fear or mistreatment. By engaging students in learning
about another culture through their language and presence, this fear can be eliminated. Replacing
the fear would be memories of working with a child who fits the stereotype or seeing beautiful
aspects of the culture. It would keep perpetuations of certain cultures from continuing and allow
for a new narrative to surface, a more realistic one. Respect between cultures would be stronger
because students learned the value of each.

Problems and Limitations
The problems and limitations of my research include a small sample size that may not be
reflective of the whole program and a lack of responses in single-teacher interviews with more
detailed experiences.
My research was mainly conducted in California so it is obvious that the data collected
may not be applicable at a national level. However, I think I was able to shift the focus from
national to state by specifying what programs are in California within my secondary research
questions. While there are over 200 programs within the state of California, it was hard to make
contact with what felt like enough schools to be representative of the state. Each school I talked
to had lots of similarities in that they were reflective of their communities but also had their own
differences, which should be expected. It did make me come to terms with the fact that the
information I was learning, and recording may not be applicable to every school using the
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program. If I could improve my research I would have liked to send the survey to more schools
than I was able to.
I also reached out to some teachers, through either their provided email or through the
staff who helped send out the survey, in hopes of getting an individual interview with more
details. I heard back from a few but nothing ever ended up happening. Those who wanted to
participate in the interview didn’t have the time and there was just never a chance to meet or call.
I do think that including the section at the end of the survey asking if there was anything they
wanted to say about the program was beneficial in filling the hole this lack of responses created.
It allowed each teacher to get a little more personal on their own time. If I could improve my
research I would have sent a prompt and asked them to write notes or stories that applied to the
questions I had in mind so they could complete it whenever they had the time.

Conclusion
Dual Immersion programs have grown in popularity and effectiveness since the
introduction of the concept in Coral Way. However, most forget that the original goal of the
program was to help students succeed in a Euro-centric, single culture system. The program has
since grown and emphasizes the value of many cultures and languages depending on the target
language used. Providing an environment that not only allows for non-native English speakers to
succeed but teaches their language and culture with meaning creates a more open-minded
community of learners and teachers. Specifically Dual Immersion programs for Spanish speakers
have become very popular within their respective communities.
Academic, social, short-term, and long-term benefits can be shown through both
research and the observations of teachers working with these students. How these students apply
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those benefits can help them with academic and career opportunities as well as communication
and connection opportunities. While some benefits are obvious during the program, students may
begin to notice benefits further down the line, like during college or at a job. Some may not even
recognize their skills or attitude as benefits from the program until they reflect on their journey
and see where they stem from.
These programs need the support of the community to continue to benefit their students.
While a qualified teacher is very effective, there is only so much they can do within a classroom
to make the content stick. A lack of support and resources is what is holding Dual Immersion
programs back from achieving their greatest potential and reaching the highest number of
students. One way to fix this would be giving the teachers the time to develop professionally
within bilingualism, in which programs would be ensuring the highest rate of effectiveness for
their students. Another would be to make resources well known to the community, not only
clarifying what the school has to offer the community but reminding the community what they
have to offer the school. Finally, by involving parents, alumni, or just community members
whose native language is the target language programs would be able to really call attention to
how important their language and culture are, promoting engagement of native English speakers.
As a country we need to protect the beauty in all our communities and ensure that we are
releasing open-minded learners into our society. With stronger communication skills and
compassion, the students from Dual Immersion programs are just those types of people. Creating
a society in which language is not a barrier but another form of communication is possible with
the implementation of programs like these. Hopefully this research conveys the benefits to
students, teachers, and parents and encourages them to implement these programs in their own
schools.

DUAL IMMERSION PROGRAM

24
References

About Us. About Us - Dual Language Academy of the Monterey Peninsula. (2019). Retrieved
from https://dlamp.mpusd.net/apps/pages/aboutus
Arc completes national canvass of dual language immersion programs in U.S. public schools.
American Councils. (2021, October 5). Retrieved October 7, 2022, from
https://www.americancouncils.org/news/announcements-featured-content/arc-completesnational-canvass-dual-language-immersion-programs
de Jong, E. J. (2016). Two-way immersion for the next generation: Models, policies, and
principles. International Multilingual Research Journal, 10(1), 6–16.
https://doi.org/10.1080/19313152.2016.1118667
Dual immersion. Dual Immersion Academy of Salinas. (2021). Retrieved from
https://www.diasalinas.org/dual-immersion.html
Dual language immersion. Home - Educational Support - Mammoth Elementary School. (n.d.).
Retrieved from
https://mes.mammothusd.org/apps/pages/index.jsp?uREC_ID=335602&type=d&pREC_ID
=743291
Gomez, M. (n.d.). Improving Educational Opportunities for All Students. Dual Immersion.
Retrieved October 4, 2022, from https://jurupausd.org/ourdistrict/edserv/language/di/Documents/Program%20History,%20Design,%20Goals%20and
%20Research.pdf
Lindholm-Leary, K. (2000). Biliteracy for a global society: An idea book on dual language
education. Washington, D.C.: National Clearinghouse for Bilingual Education.
Logan, J. L. (1967). Coral way: A bilingual school. TESOL Quarterly, 1(2), 50–54.
https://doi.org/10.2307/3585754
Pellerano, C., Fradd, S. H., & Rovira, L. (1998). Coral Way Elementary School: A Success Story
in Bilingualism and Bilateracy. Discover. Retrieved from
https://ncela.ed.gov/files/rcd/BE020899/Coral_Way_Elementary_School.pdf
Pérez, B., & Torres-Guzmán, M.E. (1996). Learning in two worlds: An integrated
Spanish/English biliteracy approach (2nd ed.. New York: Longman.
Resources for Dual Language Schools, Parents, and Teachers. Dual Language Schools. (2020,
August 6). Retrieved November 9, 2022, from
https://duallanguageschools.org/frequently-asked-questions/

DUAL IMMERSION PROGRAM

25

Reyes, I. (2012). Biliteracy among children and Youths. Reading Research Quarterly, 47(3),
307–327. https://doi.org/10.1002/rrq.022
Stuart, R. B. (2004). Twelve practical suggestions for achieving multicultural competence.
Professional Psychology: Research and Practice, 35(1), 3–9. https://doi.org/10.1037/07357028.35.1.3
U.S. Department of State. (2022, July 11). Is having foreign language skills useful in the Foreign
Service Application Process? - careers. U.S. Department of State. Retrieved from
https://careers.state.gov/faq-items/what-are-the-language-proficiencydefinitions/#:~:text=Able%20to%20use%20the%20language,5%20%E2%80%93%20Nati
ve%20or%20Bilingual%20Proficiency
What is dual language immersion? Curriculum & Instruction. (2021, February 4). Retrieved
from https://www.graniteschools.org/curriculuminstruction/dual-immersion/what-is-duallanguage-immersion/
Appendix
Survey Questions sent to teachers:
1. What grade level do you teach?
2. How long have you been teaching as a Dual Immersion teacher?
3. Have you taught as a conventional schooling teacher?
4. If yes answered for both 2 and 3, was there any difference in training for the two?
5. Did you feel well prepared to teach a Dual Immersion program?
6. What language are you working with? Does it reflect the community you work in?
7. Do you notice any academic benefits for your students because of the two languages?
8. Do you notice any social benefits for your students because of the two languages?
9. Do you notice any short term/immediate benefits from the program?
10. Do you notice any long term benefits from the program?
11. Do you notice any group of students benefitting more than any others?
12. Do you feel like the program leaves behind any students?
13. Do you have anything else you wish to say about the program or emphasize about your
students?

